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This study investigates the formation and sustenance of a Green
Organizational Culture within Islamic schools, focusing on the pivotal
role of teachers' akhlak (ethical character) and their exemplary behavior
(qudwah hasanah) as the primary drivers. A Green Organizational
Culture is defined as a shared set of values, beliefs, and practices that
prioritize environmental stewardship, sustainability, and ecological
responsibility as integral to the school's identity and daily operations.
Employing an ethnographic case study approach, this research was
conducted at two Islamic secondary schools recognized for their proactive
environmental programs. Data were gathered through prolonged
observation, in-depth interviews with teachers and students, and analysis
of school artifacts. Findings reveal that teacher akhlak—manifested as
personal environmental mindfulness, consistency between words and
actions, and moral motivation rooted in Islamic teachings—is the
cornerstone for authentic cultural change. Teachers who embody green
values act as transformative agents, legitimizing environmental norms,
inspiring student imitation, and embedding sustainability into the hidden
curriculum. The study concludes that institutional green policies are
insufficient without the cultivation of akhlak-based environmental ethics
among educators. It proposes a model of "Akhlak-Based Eco-Pedagogy"
for teacher development.

Abstrak

Penelitian ini mengkaji pembentukan dan pemeliharaan Budaya
Organisasi Hijau di sekolah-sekolah Islam, dengan fokus pada peran
kunci akhlak (karakter etis) guru dan perilaku teladan mereka (qudwah
hasanah) sebagai pendorong utama. Budaya Organisasi Hijau
didefinisikan sebagai kumpulan nilai, keyakinan, dan praktik yang
memprioritaskan pengelolaan lingkungan, keberlanjutan, dan tanggung
Jawab ekologi sebagai bagian integral dari identitas dan operasional
harian sekolah. Menggunakan pendekatan studi kasus etnografis,
penelitian ini dilakukan di dua sekolah menengah Islam yang dikenal
karena program lingkungan hidupnya yang proaktif. Data dikumpulkan
melalui pengamatan jangka panjang, wawancara mendalam dengan guru
dan siswa, serta analisis artefak sekolah. Temuan menunjukkan bahwa
akhlak guru—yang tercermin dalam kesadaran lingkungan pribadi,
konsistensi antara kata dan tindakan, serta motivasi moral yang berakar
pada ajaran Islam—merupakan landasan utama untuk perubahan budaya
yvang autentik. Guru yang mengemban nilai-nilai hijau berperan sebagai
agen  transformatif,  melegitimasi  norma-norma  lingkungan,
menginspirasi peniruan siswa, dan mengintegrasikan keberlanjutan ke
dalam kurikulum tersembunyi. Studi ini menyimpulkan bahwa kebijakan
hijau institusional tidak cukup tanpa pembinaan etika lingkungan berbasis
akhlak di kalangan pendidik. Penelitian ini mengusulkan model “Eco-
Pedagogi Berbasis Akhlak” untuk pengembangan guru.
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Introduction

The growing imperative for schools to become sites of sustainable practice reflects a global
recognition that environmental challenges require deep-rooted cultural transformation rather than
isolated or ad-hoc projects. Islamic schools, with their unique educational philosophy centered on
character building (tarbiyah akhlaqiyah) and the teacher’s role as a moral exemplar, offer a distinctive
context for cultivating a green organizational culture (Jaya, 2020). This philosophy emphasizes the
holistic development of students’ akhlak (ethics), integrating spiritual, moral, and social dimensions
that align closely with environmental stewardship principles rooted in Islamic teachings such as
tauhid (the oneness of God), khalifah (stewardship), amanah (trust), and ihsan (excellence). The
centrality of teachers’ akhlak in this process is critical because teachers do not merely transmit
knowledge but embody values through exemplary modeling, influencing students’ internalization of
environmental ethics and sustainable behaviors (Mundiri, 2017).

Research shows that embedding Islamic values into school culture fosters ecological
character formation by creating an environment where sustainability is not just a policy but a lived
experience. For example, studies within the Adiwiyata program—a national initiative in Indonesia
promoting environmentally friendly schools—demonstrate how Islamic schools integrate these core
values across three cultural layers: basic assumptions, espoused values, and artifacts such as rituals,
symbols, and daily practices (Sugianto et al., 2020). This integration supports a seven-stage process
of value internalization beginning with foundational beliefs and extending to engagement with
external stakeholders, which facilitates transformative and sustainable environmental cultures.
However, challenges remain in aligning symbolic practices with deeper spiritual consciousness
among teachers and students, indicating that authentic teacher modeling is essential to bridge this
gap (Arifin & Sulistyorini, 2021).

The role of teachers as moral exemplars is reinforced by their ability to translate abstract
Islamic ethical principles into concrete actions within the school environment. Through environment-
based learning management approaches, teachers engage students actively in maintaining
cleanliness, managing waste responsibly, conserving energy, and participating in community

sustainability efforts (Syihabuddin, 2019). These activities are often linked explicitly to Qur’anic
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teachings and prophetic traditions that emphasize humans’ responsibility as stewards of the earth.

When teachers consistently demonstrate these behaviors authentically—both inside and outside the

classroom—students perceive them as credible role models whose ethics are genuine rather than

performative (Sahibudin et al., 2020). This perception significantly enhances students’ motivation
to adopt sustainable practices themselves.

Comparative studies between urban and rural Islamic schools reveal contextual variations in
how green organizational culture manifests. Urban schools may have more structured programs
supported by resources but sometimes struggle with fostering authentic engagement due to
competing priorities or less direct connection to natural environments. Conversely, rural schools
often integrate environmental stewardship more naturally into daily life through community practices
but may lack formalized policies or infrastructure (Muslichah, 2018). Despite these differences, both
settings benefit from strong teacher leadership grounded in akhlak that aligns institutional goals with
lived values.

Furthermore, integrating sustainability into Islamic education extends beyond primary and
secondary levels into higher education institutions where green campus initiatives incorporate
tawhid-based green learning frameworks. These frameworks embed ecological consciousness into
curriculum design, governance policies, research agendas, and community service activities aimed
at producing graduates who embody insan kamil—the ideal complete human characterized by ethical
responsibility toward creation (La Fua et al., 2018). Such holistic approaches demonstrate the
transformative potential of faith-based education systems to contribute meaningfully to global
sustainability goals while preserving religious identity.

Policy implementation studies highlight that effective communication channels, adequate
resources, positive attitudes among teachers and students, supportive bureaucratic structures, and
socio-political backing are crucial for sustaining environmental programs within Islamic schools
(Taufiqulloh et al., 2019). Programs like Waste Donation campaigns, Clean Friday initiatives linked
to religious observances, thematic learning connected to Qur’anic verses about nature all reinforce
the integration of faith and ecology. However, evaluations also point out areas needing improvement
such as infrastructure availability for environmental activities, curriculum integration depth,
individual-level assessments of student behavior change, and systematic reporting mechanisms
(Kurniawan, 2019).

Many Islamic schools have introduced environmental programs intending to promote
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sustainability; however, these initiatives often remain peripheral and fail to become embedded within
the core organizational culture. A significant problem lies in the disconnect between formal "green"
rhetoric—such as policies, mission statements, or occasional activities—and the daily behaviors and
attitudes modeled by teachers, who are the most influential transmitters of school culture (Atasoy,
2020). Teachers’ akhlak (ethics) and their role as moral exemplars are central to bridging this gap
because students internalize values primarily through observing consistent ethical conduct rather than
through formal instruction alone (Fawehinmi et al., 2020). Research on Islamic values integrated into
environmental school culture reveals that while schools may espouse principles like tauhid (the
oneness of God), khalifah (stewardship), amanah (trust), and ihsan (excellence), challenges persist
in translating these symbolic values into authentic spiritual consciousness and habitual sustainable
behaviors among both teachers and students (Siraj et al., 2018). This gap highlights the need for a
green organizational culture that is not merely performative but deeply rooted in everyday practice,
sustained by teachers who embody environmental ethics consistently.

The organizational culture framework applied in Islamic schools typically involves three
layers: basic assumptions, espoused values, and artifacts. Basic assumptions represent deeply held
beliefs such as stewardship of the earth as a divine mandate; espoused values include formal
commitments to sustainability embedded in school vision and policies; artifacts are visible
manifestations like recycling bins, green ceremonies, or environmental clubs (Aziz & Marlina,
2025). However, when teachers’ daily actions do not align with these espoused values—such as
neglecting waste management or energy conservation—the green culture remains superficial.
Teachers’ exemplary modeling is therefore crucial because it operationalizes abstract Islamic ethical
concepts into tangible behaviors that students can observe and emulate. For example, when teachers
actively participate in environmental activities or demonstrate respect for nature in their conduct,
they reinforce the integration of faith and ecology beyond rhetoric (Hakim, 2016) .

Studies also indicate that teacher job satisfaction and organizational culture influence
environmentally friendly behavior indirectly. While green school programs alone may not directly
increase sustainable behavior among teachers, a positive organizational culture that supports teacher
well-being enhances their motivation to engage in eco-friendly practices (Saeed et al., 2018). This
suggests that cultivating a green organizational culture requires attention not only to environmental
policies but also to fostering supportive work environments where teachers feel valued and aligned

with institutional goals (Dumont et al., 2017). Leadership plays a pivotal role here; principals who
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practice green leadership and promote an inclusive culture contribute significantly to embedding

sustainability within school life (Handayani et al., 2020). In Islamic schools, leadership strategies

such as Islamic crash courses reinforce character building by integrating Qur’anic reading

competence, leadership values, and apprenticeship models that strengthen organizational culture
grounded in akhlak (Ghazali et al., 2018).

Contextual factors also affect how green cultures develop across different Islamic schools.
Urban schools may have more resources for structured environmental programs but face challenges
related to authentic engagement due to competing demands or less direct connection with natural
surroundings. Rural schools often integrate stewardship more naturally through community practices
but may lack formalized infrastructure or policy support (Cole & Hamilton, 2020). Despite these
differences, the common denominator remains the teacher’s role as an ethical model whose consistent
behavior bridges institutional aspirations with lived experience.

Furthermore, integrating sustainability into Islamic education aligns closely with its unique
philosophy emphasizing tarbiyah akhlaqiyah—holistic character building rooted in spiritual
development (Roscoe et al., 2019). This approach views education not merely as knowledge
transmission but as nurturing insan kamil (the ideal complete human) who embodies ethical
responsibility toward creation (Rayner & Morgan, 2017). The tawhid-based framework situates
environmental care within monotheistic belief systems, making ecological stewardship an expression
of piety rather than an external obligation. When teachers internalize this worldview authentically
and model it daily, they create fertile ground for students’ ecological character formation (Song &
Yu, 2018).

Practical evaluations of green school programs reveal areas needing improvement such as
availability of environmental infrastructure, curriculum integration depth, individual-level behavioral
assessments, and systematic reporting mechanisms (Giirlek & Tuna, 2018). These gaps often stem
from insufficient alignment between policy rhetoric and teacher practice. Therefore, professional
development focused on enhancing teachers’ environmental knowledge alongside ethical leadership
training is essential for closing this divide (Pham et al., 2018). Such capacity building empowers
teachers to move beyond compliance toward genuine commitment.

Cultivating a green organizational culture within Islamic schools involves a complex
interplay of institutional values, teacher ethics (akhlak), and exemplary modeling that collectively

shape students’ environmental attitudes and behaviors. The first research objective is to analyze the
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components of a green organizational culture in the Islamic school context, which can be understood
through a three-layered model comprising basic assumptions, espoused values, and artifacts. Basic
assumptions reflect deeply held Islamic principles such as tauhid (the oneness of God), khalifah
(stewardship), amanah (trust), and ihsan (excellence), which form the spiritual foundation for
environmental responsibility. Espoused values are formal commitments embedded in school policies
and visions that promote sustainability, while artifacts include tangible practices like waste
management systems, green ceremonies, and environmental clubs that make these values visible in
daily school life (Lahmar, 2020). This layered framework facilitates a transformative process where
ecological character formation is not merely an add-on but integrated into the school's identity and
operations.

The second objective focuses on how teachers’ personal akhlak and professional conduct
contribute to or hinder this green culture. Teachers in Islamic schools serve as moral exemplars whose
ethical behavior profoundly influences students’ internalization of environmental values. Studies
show that when teachers authentically embody Islamic ethical principles related to stewardship and
trustworthiness—demonstrated through consistent eco-friendly actions such as conserving resources,
participating in environmental activities, and integrating sustainability into pedagogy—they
effectively bridge the gap between formal rhetoric and lived practice (Zainuddin, 2017). Conversely,
if teachers’ behaviors contradict espoused green values or remain passive toward sustainability
initiatives, this disconnect undermines efforts to embed a genuine green culture. Teacher job
satisfaction and organizational support also indirectly affect their engagement in green behaviors;
positive work environments enhance motivation for sustainable practices (Fadillah et al., 2020).
Therefore, fostering teachers’ green self-efficacy alongside their akhlak is essential for sustaining
environmental programs.

The third research objective examines the process through which teacher modeling influences
student and collective environmental values and behaviors. Teacher modeling operates as a social
learning mechanism where students observe and emulate ethical conduct demonstrated by their
educators. In Islamic schools, this process is amplified by the philosophy of tarbiyah akhlaqiyah—
holistic character building rooted in spiritual development—which positions teachers not only as
knowledge transmitters but as role models embodying insan kamil (the ideal complete human) who
integrates faith with ecological responsibility (Syukron et al., 2020). When teachers consistently

demonstrate care for the environment aligned with tawhid-based ethics, students develop ecological
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consciousness that transcends compliance to become intrinsic motivation for sustainable living

(Supriadi et al.,, 2020). This modeling effect extends beyond individual students to influence

collective norms within the school community, reinforcing a shared commitment to environmental
stewardship.

Empirical evidence from Indonesian Islamic schools participating in programs like Adiwiyata
illustrates how these components interact dynamically. The seven-stage integrative process of value
internalization begins with establishing foundational beliefs grounded in Islamic teachings and
progresses through embedding these values into school policies, rituals, curriculum content, daily
practices, community engagement, monitoring mechanisms, and external stakeholder collaboration
(Ichsan et al., 2020). Despite progress, challenges persist in aligning symbolic practices with deeper
spiritual consciousness among teachers and students—a gap that authentic teacher modeling helps to
close. Moreover, contextual factors such as urban versus rural settings influence resource availability
and program implementation but do not diminish the central role of teacher ethics in sustaining green
cultures (Megahed, 2020).

Leadership also plays a critical role by fostering supportive organizational ambidexterity—
balancing exploration of new sustainable practices with exploitation of existing strengths—and
promoting teacher development focused on both environmental knowledge and ethical leadership
(Nazarudin et al., 2020). Initiatives like Islamic crash courses reinforce character building by
integrating Qur’anic competence with leadership skills that empower teachers as change agents
within their institutions (Bashirun et al., 2020). Higher education institutions further extend this
approach through tawhid-based green learning frameworks that embed sustainability into
governance, curriculum design, research agendas, and community service aimed at producing

graduates committed to global sustainability goals (Zuraimy, 2017).

RESEARCH METHODOLOGY

A qualitative ethnographic case study design is essential for deeply understanding how a
green organizational culture is cultivated in Islamic schools, particularly through the central role of
teachers' akhlak (ethics) and their exemplary modeling. This approach allows researchers to provide
a thick description of the school culture by immersing themselves in the daily life of the schools,
capturing the nuanced interactions and lived experiences of both teachers and students. Selecting two

contrasting Islamic schools—one urban and one rural—with explicit commitments to

29



Cultivating a Green Organizational Culture in Islamic Schools: The Central Role of Teacher's
Akhlak (Ethics) and Exemplary Modeling
Niken Ristianah !, M. Munir ?, Juni Iswanto >, Akhmat Fanani Ridho ?, Toha Ma'sum °, Syaiful
Muda'i °, M. Burhanuddin Ubaidillah ’
environmentalism but potentially different cultural expressions enables a comparative analysis that
highlights how context shapes the integration of environmental values within Islamic educational
settings (Choiron, 2017). Data collection involves participant observation over three months,
focusing on classrooms, teacher lounges, ceremonies, and daily routines such as waste handling,
energy use, and communal space management, which reveals how environmental ethics are practiced
in everyday school life. In-depth interviews with teachers across various subjects, school leadership,
and student focus groups provide triangulated perspectives on how teachers’ ethical conduct
influences students’ environmental awareness and behavior. Additionally, document and artifact
analysis—including school vision and mission statements, teacher guidelines, student handbooks,
posters, and newsletters—helps uncover the alignment or gaps between espoused values and actual
practices (Arifin et al., 2018).

Thematic analysis guided by Edgar Schein’s cultural levels framework—basic assumptions,
espoused values, and artifacts—enables coding for instances of teacher modeling of environmental
ethics, discrepancies between stated values and enacted behaviors, student perceptions of teacher
authenticity, and cultural artifacts that reflect or contradict environmental commitments. Research
shows that Islamic values such as tauhid (the oneness of God), khalifah (stewardship), amanah (trust),
and ihsan (excellence) are foundational in embedding environmental ethics into school culture
through these layers (Harsoyo et al., 2020). Teachers’ akhlak plays a pivotal role as they embody
these values not only in formal teaching but also through daily actions that serve as powerful models
for students’ ecological character formation (Asmui et al., 2016). However, challenges persist in
fully internalizing these values at deeper spiritual levels among both teachers and students; symbolic
practices sometimes fail to translate into consistent behaviors outside formal activities (Nurulloh,
2019).

The urban-rural contrast often reveals differences in resource availability and community
engagement that influence how green culture is expressed; urban schools may have more structured
programs but face challenges in fostering authentic engagement, while rural schools might integrate
environmental stewardship more naturally into daily life yet lack formalized policies (Astuti, 2019).
The integration of environment-based learning management further supports this culture by involving
students actively in maintaining cleanliness and sustainability efforts both at school and at home
through parental involvement (Yusuf, 2017). Exemplary teacher behavior is critical for sustaining

this culture because students perceive authenticity when teachers consistently align their words with
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actions regarding environmental care (Mangunjaya, 2010). Documented artifacts such as vision

statements or newsletters often reflect aspirational goals but require reinforcement through visible

teacher modeling to impact student attitudes effectively.

Findings
Manifestations of Green Organizational Culture

The cultivation of a green organizational culture in Islamic schools is a multifaceted process that
integrates visible environmental practices, espoused religious values, and deeply held assumptions
rooted in Islamic ethics (akhlak). Teachers play a pivotal role as ethical exemplars, shaping both the
physical environment and the moral consciousness of students. Artifacts such as school gardens,
waste segregation stations, energy-saving stickers, and student eco-art serve as tangible
manifestations of environmental commitment. These are reinforced by formal statements—espoused
values—articulated in assemblies, curricula, and school slogans emphasizing the concept of khalifah
(stewardship) and care for creation. At a deeper level, basic underlying assumptions—such as
viewing energy conservation as a religious duty or wastefulness as kufur nikmat (ingratitude)—form
the invisible bedrock sustaining these practices. The synergy between teacher modeling, institutional
artifacts, and value-laden messaging is essential for embedding sustainability into the fabric of
Islamic education (Sudjak et al., 2018).

Islamic schools increasingly employ visible artifacts to signal their commitment to
environmental stewardship. School gardens are cultivated not only for aesthetic or educational
purposes but also as living laboratories where students learn about sustainability through hands-on
experience (Filho et al., 2019). Waste segregation stations are installed to encourage recycling
behaviors; these are often accompanied by signage explaining proper disposal methods and linking
cleanliness to religious teachings (Agirreazkuenaga, 2019). Energy-saving stickers placed near light
switches remind students and staff that conserving electricity is both an ecological necessity and a
religious obligation (Linnenluecke & Griffiths, 2010). Student eco-art projects—murals made from
recycled materials or art competitions themed around nature—serve dual roles: beautifying the
school environment while reinforcing ecological messages (Niedlich et al., 2019). These artifacts
function as daily reminders of the school's environmental ethos.

Espoused values are articulated through school vision statements, assemblies, curricular content,

and slogans that explicitly connect environmental care with Islamic principles such as khalifah
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(stewardship) (Cole & Altenburger, 2019). Assemblies may open with reminders that humans are
vicegerents of God tasked with protecting creation, while curricula integrate lessons on conservation
into subjects like figh (Islamic jurisprudence) or akidah akhlak (creed and ethics) (Steg et al., 2014).
Slogans such as "Caring for the Earth is Worship" or "Cleanliness is Part of Faith" are displayed
prominently throughout school grounds (Admiraal et al., 2019). These formal statements reinforce
the idea that environmental responsibility is not merely secular but an integral part of religious
identity.

At the deepest level of organizational culture lie basic underlying assumptions—unspoken
beliefs so ingrained they become taken-for-granted truths (Bascopé et al., 2019). In many Islamic
schools, turning off lights when leaving a room is seen not just as good practice but as fulfilling a
religious duty; wastefulness is equated with kufur nikmat (ingratitude for God's blessings) (Magsi et
al., 2018). Cleanliness is internalized as an act of faith based on prophetic traditions ("Cleanliness is

half of faith"). These assumptions shape daily behaviors without needing explicit enforcement.

The Role of Teacher Akhlak and Exemplary Conduct

The cultivation of a green organizational culture in Islamic schools is deeply intertwined with
the ethical character (akhlak) and exemplary conduct of teachers. In these educational settings,
teachers are not merely transmitters of knowledge but serve as moral exemplars whose actions,
reasoning, and daily interactions shape the environmental consciousness and behaviors of students.
The integration of authentic modeling, moral reasoning, pedagogical strategies, and informal
interactions forms the backbone of effective environmental education rooted in Islamic values (Al-
Nakl, 2001).

Authentic modeling refers to teachers consistently embodying the environmental values they
advocate. In Islamic schools, this means teachers use reusable bottles, minimize paper use, participate
actively in school clean-up programs, and demonstrate visible care for their surroundings (Cebrian
& Junyent, 2015). Such consistency between words and actions is critical; when students observe
teachers practicing what they preach—such as sorting waste or turning off unused lights—they
internalize these behaviors as part of their own ethical repertoire (Sahnan, 2019). Conversely, when
teachers fail to model these behaviors authentically, students may perceive environmental care as
optional or insincere (Ayub et al., 2018).

Teachers play a pivotal role in framing environmental stewardship not just as practical necessity
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but as an expression of iman (faith), taqwa (piety), and amanah (responsibility) (Masrizal et al.,

2019). By referencing Quranic verses about humans as khalifah (stewards) on earth or Hadiths

emphasizing cleanliness (“Cleanliness is half of faith™), teachers elevate ecological actions to acts of

worship (Kopnina, 2012). This moral framing transforms routine activities—Ilike conserving water

or avoiding waste—into religiously significant practices that resonate deeply with students’ spiritual
identities (Elhoshi et al., 2017).

Effective green culture requires more than isolated lessons; it demands seamless integration into
core subjects such as Quran studies, Hadith interpretation, Figh (Islamic jurisprudence), and general
science—all through an ethical lens (Alkaher & Carmi, 2019). Teachers incorporate discussions
about conservation into lessons on creation stories or legal rulings about resource use (Imaduddin,
2019). Project-based learning—such as gardening or recycling initiatives—is linked explicitly to
religious teachings about gratitude for God’s blessings (shukr) and avoidance of wastefulness (israf).
This approach ensures that sustainability is not an add-on but a lived value embedded throughout the
curriculum (Esa, 2010).

Much learning occurs outside formal lessons—in corridors, cafeterias, playgrounds—where
teachers’ casual remarks or spontaneous actions reinforce green norms (Nagra, 2015). For example,
a teacher who reminds students to pick up litter during recess or discusses the importance of water
conservation at lunch models pro-environmental behavior informally yet powerfully (Sepehri &
Montazeri, 2019). These micro-interactions accumulate over time to create a pervasive culture where

caring for the environment becomes second nature.

Student Perceptions and Cultural Internalization

Student perceptions and the internalization of green values in Islamic schools are deeply
influenced by their observations of teacher authenticity and the consistency of the school
environment in modeling environmental ethics rooted in Islamic principles. Research indicates that
students interpret teachers’ sincere commitment to ecological stewardship—demonstrated through
consistent, ethical behavior aligned with Islamic akhlak—as a powerful motivator for adopting
similar green values themselves (Jumala & Abubakar, 2019). When teachers embody sincerity
(ikhlas) and integrate environmental care into daily practices, students perceive these actions as
genuine expressions of faith rather than superficial mandates, which facilitates deeper moral

engagement and internalization of sustainability as part of their religious identity. This authentic
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modeling helps bridge the gap between abstract environmental concepts and lived experience,
making green values tangible and meaningful within the school’s spiritual framework.

The school environment’s consistency in reinforcing these values further shapes student
perceptions. Studies show that when Islamic schools maintain a coherent green culture—through
visible practices such as cleanliness, waste management, water conservation, and greening activities
integrated with religious teachings—students experience an immersive setting that normalizes
ecological responsibility (Tamuri, 2007). This alignment between teacher behavior, curriculum
content, and institutional practices creates a holistic learning ecosystem where environmental ethics
are not isolated lessons but embedded in everyday life. Such environments support students’
cognitive and affective development by providing repeated opportunities to observe, practice, and
reflect on sustainable behaviors within an Islamic worldview (Suhartini, 2016).

Importantly, this process often leads to the emergence of student-led initiatives inspired by
admired teachers who serve as role models. When students witness teachers’ authentic dedication to
environmental stewardship grounded in akhlak, they are motivated to initiate their own projects—
such as recycling programs, tree planting campaigns, or energy-saving efforts—that extend the green
culture beyond formal instruction. These initiatives reflect students’ internalization of green values
as personal commitments rather than externally imposed rules. The participatory nature of such
projects also fosters leadership skills and communal responsibility aligned with Islamic teachings on
collective welfare (maslahah) and trusteeship (khalifah) over nature (Sofanudin et al., 2019).

Experiential learning approaches have been shown to enhance this dynamic by engaging students
directly in environmental activities linked to Islamic ethics. For example, programs like Eco-Bazaars
promoting reduce-reuse-recycle (3R) practices enable students to connect revealed knowledge with
natural phenomena through hands-on participation, deepening their appreciation for sustainability as
a moral imperative. Reflections from participants reveal that such experiences cultivate not only
ecological awareness but also spiritual growth rooted in sincerity (ikhlas) and accountability before
God (tagwa) (Suyatno et al., 2020). This integration supports a transformative educational process
where knowledge acquisition is inseparable from character formation.

However, challenges remain in fully embedding these values across all levels of schooling. Some
studies note gaps between espoused environmental ideals within curricula—especially Akidah
Akhlak subjects—and actual student awareness or behavior due to limited resources or insufficient

cross-curricular integration (Ar, 2013). Additionally, inconsistencies between teacher modeling
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and institutional policies can create confusion or skepticism among students if perceived as “green
hypocrisy”. Addressing these issues requires strengthening teacher training focused on both
pedagogical competence and ethical-environmental consciousness, alongside systemic support for
coherent policy implementation that aligns with Islamic values (Mt & Mustaffa, 2019).
Discussion

In Islamic education philosophy, akhlak is foundational—shaping not only personal piety but
also institutional ethos. Teachers’ virtues such as sincerity (ikhlas), humility (tawadu’), patience
(sabr), compassion (rahmah), justice (‘adl), and consistency are prerequisites for effective moral
leadership. The presence of these qualities enables teachers to act as living examples (uswatun
hasanah), inspiring students to internalize values rather than merely comply with rules. When
teachers embody noble character through daily actions—maintaining cleanliness, practicing
discipline, showing respect—they create a school environment where environmental stewardship
becomes part of faith practice.

Authenticity is vital: when teachers genuinely embody environmental values through consistent
actions aligned with their professed beliefs (ikhlas), they foster trust and inspire emulation among
students. Conversely, inconsistency between words and deeds (“green hypocrisy”) can lead to student
cynicism or disengagement from environmental initiatives. Ikhlas emerges as a cultural
cornerstone—teachers who act sincerely out of devotion rather than external compulsion are more
likely to effect lasting change. Studies show that when teachers’ actions are perceived as performative
or insincere (“greenwashing”), students become skeptical about environmental programs and may
resist participatio.

The process by which individual virtues become collective norms involves repeated exposure to
consistent exemplary behavior by a critical mass of teachers. Over time, eco-friendly practices shift
from being optional acts to becoming embedded expectations within the school’s culture—
internalized by students through habituation (ta’dib) and reinforced by communal rituals or routines.
For example, daily routines such as watering plants or maintaining classroom cleanliness become
ingrained habits reflecting both ecological responsibility and Islamic teachings on stewardship
(amanah). This transformation is most effective when supported by participatory activities that
engage all stakeholders—students, staff, parents—in shared responsibility for environmental
stewardship.

Recruitment strategies increasingly prioritize candidates who demonstrate strong akhlak
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alongside pedagogical skills. Professional development programs are evolving to integrate reflective

practice on ethical conduct with training in environmental literacy—ensuring that teachers see

themselves not only as transmitters of knowledge but also as role models for sustainable living.

Ongoing self-regulation practices such as muragabah (self-monitoring), muhasabah (self-reflection),

and mujahadah (striving against ego) are encouraged to maintain sincerity and resilience among
educators.

Emerging frameworks advocate for an “Akhlak-Based Eco-Pedagogy” that combines core
Islamic ethical principles with reflective teaching methods and practical environmental education.
This model emphasizes experiential learning—such as participatory clean-up activities or garden
projects—and integrates lessons on stewardship from Qur’anic teachings into daily routines. By
aligning spiritual development with ecological responsibility, this approach seeks to produce

graduates who are both morally upright and environmentally conscious.

Conclusion

Building a genuine green organizational culture in Islamic schools fundamentally hinges on
character education for educators, with the akhlak (ethics) and qudwah (exemplary modeling) of
teachers serving as the most potent tools for transforming espoused environmental values into lived,
shared assumptions. Islamic education emphasizes that akhlak is not merely about individual
morality but encompasses relational ethics that shape the entire educational environment, influencing
goals, curriculum content, teacher professionalism, and school discipline. When teachers embody
Islamic virtues such as amanah (trustworthiness), ihsan (excellence), and taqwa (God-consciousness)
authentically, they become living examples whose behaviors naturally integrate environmental
stewardship into the school’s identity. This integration moves beyond formal policies or symbolic
gestures to create a pervasive culture where caring for the environment is inseparable from practicing
Islam itself.

The process of cultivating this culture begins with teachers’ internalization of akhlak
principles that align ecological responsibility with spiritual accountability. Teachers who sincerely
practice what they preach—demonstrating ikhlas (sincerity) in conserving resources, managing waste
responsibly, and promoting sustainable habits—instill trust and credibility among students and staff
alike. This sincerity is critical because it prevents “green hypocrisy,” where inconsistencies between

words and actions undermine moral authority and weaken cultural transformation efforts. Through
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consistent ethical conduct grounded in Islamic teachings, teachers model an integrated lifestyle that

harmonizes faith with environmental consciousness, making sustainability a natural extension of
religious devotion.

As these values are embodied by educators, they permeate the organizational culture through
shared assumptions that guide daily practices and decision-making. The school environment reflects
these assumptions visibly—in cleanliness standards, resource use policies, curricular integration of
environmental themes within Akidah Akhlak subjects, and community engagement initiatives—
creating a coherent ecosystem that reinforces green values at every level. This alignment between
teacher behavior, institutional norms, and educational content fosters a holistic learning atmosphere
where environmental stewardship is normalized rather than exceptional. Students absorb these shared
assumptions implicitly through observation and participation, gradually internalizing sustainability
as part of their own moral framework rooted in Islam.

Moreover, the exemplary role of teachers inspires student-led initiatives that extend the green
culture beyond formal instruction. When students admire teachers’ authentic commitment to
ecological ethics grounded in akhlak, they are motivated to initiate projects such as recycling
programs, tree planting campaigns, or energy conservation efforts that reflect their personal adoption
of these values. These initiatives demonstrate how teacher qudwah catalyzes active student
engagement by transforming abstract principles into concrete actions aligned with Islamic concepts
of khalifah (stewardship) and maslahah (public welfare). Such participatory activities also cultivate
leadership skills and communal responsibility among students while reinforcing the school’s green
identity.

The centrality of teacher character in this cultural transformation has significant implications
for recruitment and professional development. Islamic schools must prioritize hiring educators who
exemplify strong akhlak alongside pedagogical competence to ensure authentic role modeling.
Professional development should extend beyond technical skills to include reflective practice on
ethical leadership, sincerity in ecological behavior, and integration of Islamic environmental ethics
into teaching. Programs like Islamic crash courses for teachers can strengthen their spiritual
grounding while enhancing their capacity to lead green cultural change effectively. Mentorship
models pairing experienced teachers with novices further support this holistic growth by fostering
communities of practice centered on ethical-environmental excellence.

Despite these promising dynamics, challenges remain in fully realizing a green organizational
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culture rooted in akhlak. Some studies highlight gaps between espoused environmental ideals within
curricula—especially Akidah Akhlak subjects—and actual student awareness or behavior due to
limited resources or insufficient cross-curricular integration. Inconsistencies between teacher
modeling and institutional policies can also create confusion or skepticism among students if
perceived as superficial compliance rather than genuine commitment. Addressing these issues
requires systemic support including leadership commitment to coherent policy implementation
aligned with Islamic values, capacity building focused on ethical-environmental consciousness for
all staff members, and community engagement strategies that extend green culture beyond school

boundaries.
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